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Abstract

 With No Child Left Behind (NCLB) declaring the Arts a core curriculum 

(Ed.Gov, 2004) it is increasingly important to recognize and understand the influence of 

the arts in the education system. Businesses are calling for better educational standards 

including a strong foundation in the creative arts which develop “imaginative, flexible 

and tough-minded thinking” (NCEE, 2007). Schools have responded by mandating 

teachers to include arts in their curriculum, yet there has been reluctance by educators to 

do so. It is likely that teaching professionals feel hindered by a lack of their own training 

and development in the arts, resulting in a lack of artistic confidence. OLAY, a private 

K-8 school in a mid-sized city in Southern California, has had a performing arts program 

(8 years), art trek program (4 years), band (10 years), and choir (8 years), each taught by 

an arts specialist. This is an evaluative study of their artistic programs, how arts 

specialists on campus empower teachers’ artistic confidence, and the integration of the 

arts throughout the general curriculum. The following evaluation techniques were 

employed: comparison of arts programs before and after performing arts, visual arts and 

music class curriculum development, and teacher and student feedback and testimony. 

This project provides an investigation into the need for arts in the classroom and reviews 
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the development of the successfully integrated arts program at OLAY. This study focuses 

both on the need for arts as well as how best to integrate them throughout the curriculum.
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CHAPTER I: INTRODUCTION

Importance of the Study

 With No Child Left Behind declaring the Arts as a core curriculum (Ed.Gov, 

2004), it is increasingly important to recognize and understand the influence of the arts in 

the education system. Businesses are calling for elevated education standards that include 

a strong education in the creative arts. According to the National Center for Education & 

the Economy’s (NCEE) Tough Times Tough Choices, our jobs of the future will depend 

not only on new and better technologies, but on strong creative leadership, as NCEE 

outlines: 

leadership does not depend on technology alone. It depends on a deep vein of 

creativity that is constantly renewing itself, and on a myriad of people who can 

imagine how people can use things that have never been available before, create 

ingenious marketing and sales campaigns, write books, build furniture, make 

movies, and imagine new kinds of software that will capture people’s imagination 

and become indispensable to millions. (NCEE, 2007, pp. 5-6)

America is in a technological transition shifting from a manufacturing to a service driven 

economy. As the globalization of the world’s economy evolves many middle class jobs 

are being automated or outsourced to the lowest bidder, and many high skilled jobs are 

going overseas as we “compete with countries that can offer large numbers of highly 

educated workers willing to work for low wages” (NCEE, 2007, p. 4). To maintain the 

United States standard of living we must be on the cutting edge of new technologies and 

innovative business solutions. 
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 Tomorrow’s workers will require a rich blend of highly developed analytical skills 

and creative ingenuity. However, the current educational system continues to prepare 

students for the manufacturing jobs of yesterday answering “political demands for 

accountability based on high-stakes tests” with “unprecedented standardized 

testing” (Oreck, 2000). Simultaneously state standards in the arts have been adopted in 47 

states (National Center for Education Statistics, 1998), usually without additional 

funding, as if mandating tests and standards will provide the analytical and creative 

education needed to ensure success in the new global economy. The connection between 

process of arts education and standardized testing, offered by the artistic process, is 

lacking.

 The Conference Board and Americans for the Arts, in partnership with the 

American Association of School Administrators, came together in November, 2007, to 

develop a survey that would determine whether “educators and executives [were] aligned 

on the creative readiness of the U.S. workforce” (Lichtenberg, 2008, p. 2).  The 1997 

survey of public school superintendents and American business executives (employers) 

reported that:

Innovation is crucial to competition, and creativity is integral to innovation… 

Overwhelmingly, both the superintendents who educate future workers and the 

employers who hire them agree that creativity is increasingly important in U.S. 

workplaces (99 percent and 97 percent, respectively), and that arts training— and, 

to a lesser degree, communications studies— are crucial to developing creativity. 

(Lichtenberg, 2008, p. 2) 
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Richard Deasy (2003), director of the Arts Education Partnership (AEP) added, “Arts 

develop the imagination, and imagination is the cognitive capacity that most directly 

prompts innovation. Given the overwhelming support for education that develops the 

imagination, policy leaders can now stand firmly on that platform” (p. 3).

 Neil Postman describes education as both an “engineering problem, and a 

metaphysical one…if the engineering part is given too much importance education will 

suffer” (1996, p. 3). Standardized testing has increased dramatically, while funding for 

arts programs and foundations have been drastically cut, suggesting a preference for 

analytical skills and a reliance on testing data as proof of knowledge. The artistic process 

is a vital component to the success of today’s students and educators as well. In order to 

effectively teach the arts, teachers need training in the arts. Barry Oreck (2000) explains, 

The nature of artistic discovery is in stark contrast to the preconceived ends of 

‘covering’ curriculum or increasing the number of correct answers on a test. The 

teacher’s ability to allow students to truly explore and make discoveries, find and 

pursue problems, and arrive at unique solutions, requires both an artistic 

pedagogy and the understanding to preserve the aesthetic qualities of the artistic 

experience (p. 5).

Teachers are experiencing an increasing demand to keep up with new technological 

advancements. Dr. Chris Dede, the Timothy E. Wirth Professor in Learning Technologies 

at Harvard University, testified before Congress in 1995 predicting “a new instructional 

paradigm” that would enhance the “pedagogical repertoire of teachers” (p. 3). Dede’s 

(1995) stated that in order to react to the global marketplace’s technological demands, the 
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education system must require students to master a new type of literacy described as 

“immersing oneself in data to harvest patterns of knowledge just as fish extract oxygen 

from water via their gills” (Dede, 1995). Dede (1995) predicted that the methods of the 

conventional classroom would be replaced by “knowledge webs, virtual communities, 

synthetic environments and sensory immersion to help learners grasp reality through 

illusion”; field trips would be replaced by virtual exhibits, and hands on science labs 

replaced with virtual experiments. Simultaneously Dede (1995) emphasized the 

importance of educators stating that a “bottom-up human infrastructure of wise designers, 

educators, and learners” is needed to prevent today's "couch potatoes [from becoming] 

tomorrow's couch funguses immersed as protagonists in 3-D soap operas while the real 

world deteriorates” (p. 19). While presenting the tremendous benefits of technology in 

the education system, Dede suggests a need for creative interactive pedagogy through 

innovative educators.

 Postman’s (1998) theories of technology suggest that culture always “pays a price 

for technology; the greater the technology, the greater the price.… Technological change 

is not additive; it is ecological in that it changes everything” (p. 7). Throughout history 

technologies have changed the way we communicate and think. “The printing press 

annihilated the oral tradition; telegraphy annihilated space; television has humiliated the 

word; the computer, perhaps, will degrade community life”. Internet technology is “more 

then the world plus the Internet”; our reality is different because of its existence.

  Postman’s (1998) ideas suggest the need for creative and critical analysis in 

anticipation of the future implications of technology. Creative analysis can serve to 
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counteract or prepare for technological outcomes that may prove detrimental. Reflecting 

on Postman’s theories and highlighting the importance of responsible technology 

development Dede (1995) warned:

How a medium shapes its users, as well as its message, is a central issue in 

understanding distributed learning in K-12 schools. The telephone creates 

conversationalists; the book develops imaginers, who can conjure a rich mental 

image from sparse symbols on a printed page. Some television induces passive 

observers; other shows, such as Sesame Street and public affairs programs, can 

spark users' enthusiasm and enrich their perspectives. High performance 

computing and communications are creating new interactive media capable of 

great good or ill (1995). 

 Marshall McLuhan (1964) proposed that “technical change alters not only habits 

of life, but patterns of thought and valuation” (p. 63) suggesting that we are moving from 

a literary, sequential thinking world to a digital, web-like thinking world. McLuhan’s idea 

that “the medium is the message” suggests that technologies shape the way messages are 

communicated, and that eventually society itself will operate as the technology it 

worships. 

School systems are responding to the new communication channels and their 

success will determine the nation’s global competitiveness. The vital importance of the 

artist and the artistic process lies in its ability to interject clarity and cohesiveness as new 

technologies are introduced and integrated into society. McLuhan (1964) highlights the 

importance of the artist and the artistic process saying: 

Teachers’ Arts Education: 
Integrating Arts in the Classroom



vi

The artist picks up the message of cultural and technological challenge decades 

before its transforming impact occurs… the artist is indispensable in the shaping 

and analysis and understanding of the life of forms, and structures created by 

electric technology…The ability of the artist to sidestep the bully blow of new 

technology of any age, and to parry such violence with full awareness, is age-old. 

Equally age-old is the inability of the percussed victims, who cannot sidestep the 

new violence, to recognize their need of the artist… The artist is the man in any 

field, scientific or humanistic, who grasps the implications of his actions and of 

new knowledge in his own time. He is the man of integral awareness” (p. 64).

 Artists possess the creative originality and foresight the U.S. workforce will need 

to succeed and adapt to the global technological and economic changes we are 

encountering. John Dewey (1934) suggests that everyone is capable of being an artist 

saying, 

what is called the magic of the artist resides in his ability to transfer these values 

from one field of experience to another, to attach them to the objects of our 

common life and by imaginative insight make these objects poignant and 

momentous (p. 118). 

If we value the artist, the arts must be shown a prominent place in the education system. 

Richard Riley, the Secretary of the Department of Education during the Clinton 

Administration (1993-2001), writes “if young Americans are to succeed and to contribute 

to what Federal Reserve Chairman Alan Greenspan describes as our ‘economy of ideas’, 

they will need an education that develops imaginative, flexible and tough-minded 

Teachers’ Arts Education: 
Integrating Arts in the Classroom



vii

thinking” (NCEE, 2007). Major business leaders agree that arts education is fundamental 

for tomorrow’s workforce. According to NCEE's report, within the next ten years “the 

prototypical U.S. industry will be engaged in ‘creative work’ — research, development, 

marketing and sales and global supply chain management; these areas depend on 

leadership rooted in creativity, imagination and the arts” (Lynch, 2008, p. 2). Lynch 

explains that the erosion of the arts in our education system limits creativity, spatial 

thinking, and abstract reasoning necessary for the innovative jobs of tomorrow. Secretary 

of Education Richard Riley states that “the arts powerfully nurture the ability to think in 

this manner” (Fiske, 1999, p. vi).  

 Arts education is essential to the development of creative minds as it “promote(s) 

creative thinking, fluency in thought, originality, focused perception, imagination, risk 

taking, task persistence and ownership in learning” (Gulatte, 2007, p. 213). The learning 

processes in the arts is comprehensive, and changes are often noted in students’ 

performance overall when they participate in the arts (Deasy 2002). 

 Although it is difficult to evaluate the effect of the arts, there have been some 

promising correlations drawn. The 2005 College-Bound Seniors report stated that  

“students who took four years of arts coursework outperformed their peers who had one 

half-year or less of arts coursework by fifty-eight points on the verbal portion and thirty-

eight points on the math portion of the SAT” (p. 5). Two years later the College Bound 

Seniors (2007) analysis reported significantly higher SAT scores in students who took 

drama and performing arts:
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  in the State of California specifically, drama students scored fifty points higher on 

critical reading, twenty-eight points higher on Math, and forty-nine points higher 

on Writing. Those with acting or production experience were sixty-eight points 

higher on critical reading, thirty-two points higher on Math and sixty-five points 

higher on Writing than non-dramatic arts students (p.9). 

 The AEP’s (Deasy, 2002) report: Critical Links: Learning in the Arts and Student 

Academic and Social Development studied five major art form areas: dance, drama, 

visual arts, music, and multi arts. The results identified six major benefits: reading and 

language skills, mathematics skills, thinking skills, social skills, motivation to learn, and 

positive school environment (Deasy, 2003).

  The arts enhance lives in many ways. The Americans for the Arts 

education facts report that young people who participate in the arts

for at least three hours on three days each week, through at least one full year are 

four times more likely to be recognized for academic achievement. They are three 

times more likely to be elected to class office within their schools and four times 

more likely to participate in a math and science fair. They are three times more 

likely to win an award for school attendance; four times more likely to win an 

award for writing an essay or poem; and young artists, as compared with their 

peers, are likely to attend music, art, and dance classes nearly three times as 

frequently. Young people who participate in the arts participate in youth groups 

nearly four times as frequently; read for pleasure nearly twice as often; and 
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perform community service more than four times as often (Americans for the 

Arts, 2008).

Although the statistics are impressive, academic evaluations are not always good 

indicators of creativity and leadership ability (Walberg, 1971). According to the nonprofit 

advocacy group Fair Test, 

…about thirty percent, or nearly 760 colleges and universities out of the 

approximately 2,500 accredited four-year institutions across America have made 

at least some standardized tests optional for some applicants… Several other 

schools dropped the test requirement for admissions after the revised SAT came 

out in 2005, after seeing that the new version did not address concerns about 

access and poor predictive value (Landau, 2008). 

As a result, new evaluations are being sought. The National Education Association found 

correlations between amounts of arts education received and later success saying “… 

education is generative - more education in the arts also shows higher levels of general 

education and vice versa” (Peterson, 1997).  There is a link between arts and high school 

graduation rates in that “high school dropouts reported having received much less school-

based arts education than did high school graduates.” Although correlations have been 

drawn between academic achievement and the arts education in general, specifically 

music and visual arts, more studies are needed. 

 The real benefit of arts programs is more comprehensive than any testing will 

reflect. The Arts Education Partnership’s Gaining the Arts Advantage states that “the arts 

improve the school climate, the arts’ comprehensive tasks challenge students, and the arts 
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turn schools into communities” (AEP 1999).  Arts challenge students with tasks requiring 

multi-level processing skills. “The real driving force behind dramatic arts is what it does 

for the emotional, physical, and cognitive abilities of the student” (Jensen, 2001, p. 76). 

Cognitive functions are processes which are difficult to evaluate, but directly affect the 

outcomes which can be evaluated. Therefore, correlations in academic performance can 

suggest that the processes exercised in artistic pursuits enhance the outcome of academic 

performance. It can be helpful to study the academic success of a student, but equally 

helpful to study the strengths a student may possess in cognitive functioning. 

 Howard Gardner’s Multiple Intelligence theory and Daniel Goleman’s theory of 

Emotional Intelligence provide some insight on different cognitive functioning abilities. 

Gardner (2007) describes eight categories of intelligence including linguistic, logical 

mathematical, spatial (pictures), bodily-kinesthetic (the body), musical, interpersonal, 

intrapersonal (the self), and naturalist (nature), yet the majority of standardized testing is 

focused only on math (logical) and reading (linguistic). Goleman presents five 

characteristics and abilities including self-awareness, self-regulation, motivation, 

empathy, and social skills (Goleman, 2006, p 318) as important to success. None of these 

abilities are addressed in standardized testing methods. He asserts that emotional 

intelligence skills are synergistic with cognitive ones and that top performers have both 

(p. 22), suggesting that “in the new workplace, with its emphasis on flexibility, teams, 

and a strong customer orientation, this crucial set of emotional competencies is becoming 

essential for excellence in every job and in every part of the world” (p. 29). To educate 
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our children for tomorrow’s jobs, the emotional and cognitive literacy required in arts 

education are as important as academic excellence. 

Statement of the Problem  

 The No Child Left Behind demands of constant testing requires vigilant teaching 

to the test, leaving little time for participation in anything else. Without the teacher’s 

comprehensive artistic input, the educational process and corresponding technological 

advancements put the system at risk of being overloaded with disconnected information. 

The artistic process is the glue that holds together facts, meaning and experience allowing 

us to observe and communicate new discoveries in a useful fashion. “Artistry – the 

artistic performance of a practice – is enhanced as artists of that practice learn to see and 

reflect upon what they have created” (Eisner, 2002, p. 49). Teaching is itself an art and 

teachers are the conduit through which the artistic, connective and creative thinking skills 

will be channeled in the education system. Integrating arts across the curriculum can open 

opportunities for both teacher and student to learn together in an exciting and rewarding 

experience.

 Studies show most teachers believe arts are important in education, are receptive 

to the idea of using arts across the curriculum, but can be hesitant to implement them due 

to a lack of confidence in their own creativity and artistry (Oreck 2000, Oreck 2006).  

Although arts education is in demand, it has not traditionally been emphasized from 

grade school through college and this omission may be one reason teachers can be 

deficient in requisite skills. While studies suggest that there is not a clear correlation to 

previous formal arts training and who will use arts in the classroom, it seems logical that 
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teachers will be more receptive to arts integration if they feel confident in their own 

artistic abilities and their role in the integration process. An understanding of the artistic 

process and familiarity with the skills necessary to execute it are crucial to successful 

integration of the arts into the education system. 

 Arts specialists can offer a good modeling opportunity and information conduit to 

support the teachers as they incorporate arts use in the classroom. Oreck shows a strong 

link between teachers who have access to arts specialists and arts classes, and teachers 

using arts in the classroom (2000). Basic artistic education for the core teachers and the 

presence of arts specialists as models of the artistic process are needed to ensure that the 

artistic process is being enhanced concurrently with arts integration programming.

 As a performing arts teacher (music and theater) at OLAY, and a drama teacher at 

the neighboring high school, BONS, I am specifically interested in how the arts will be 

integrated into the classrooms. Arts specialists provide modeling and mentoring 

opportunities to the primary classroom teachers. Their participation in the process is 

critical because skilled communication of the “artistic process” is fundamental to 

successful arts integration across the curriculum. Therefore, I am evaluating the Music, 

Art, and Theater Arts programs at OLAY, how specialists have empowered classroom 

teachers to become confident in their own artistic abilities, and how the arts have been 

integrated into the curriculum as a result. Interviews with teachers from teachers from 

BONS will be conducted to expand the scope of teacher’s use of arts in the classroom. It 

is my belief that teachers will use arts in the classroom if appropriate arts skills are 

communicated and opportunities are presented to incorporate these skills. Using applied 
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research of an evaluative nature, I intend to discover if teachers will incorporate arts into 

their curriculum when they have an arts specialist available for modeling and mentoring 

purposes. I also intend to determine if teachers will experience an increase in artistic 

confidence with increased knowledge and use of art skills.  

Definition of Terms Used 

Artistic process: “An approach to problem solving that complements the scientific 

method and facilitates progress and innovation” (Humphries, 2000). 

Arts-based professional development: Continuing education for teachers that expands 

understanding of the arts and increases artistic or artistic processing skills.

Arts in the classroom: Any activity that increases the awareness and understanding of the 

“artistic process” or increases artistic skills and experiences.

Emotional Intelligence: “Emotional Intelligence refers to the capacity for recognizing our 

own feelings and those of others, for motivating ourselves, and for managing emotions 

well in ourselves and in our relationships” (Goleman, 1998, pg. 317).

Familial arts influences: Arts that are practiced by members of the family of origin. These 

are hobbies or disciplines that use the “artistic process” and can include music, dance, 

visual arts, crafts, sewing, and carpentry.

Integrating arts across the curriculum:   The practice of “creating connections between 

arts content areas and other disciplines across the curriculum” (MFAA, 2006) in order to 

enhance the student’s abilities to learn creatively. “Arts are intertwined with non-arts 

subjects, included as equal partners with the objective of improving teaching and learning 

within subjects and across the general curriculum” (Davis, 2008).
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Left Brained: “The cerebral hemisphere to the left of the corpus callosum that controls 

the right half of the body (Worldnet.com). “While brain research confirms that both sides 

of the brain are involved in nearly every human activity, we do know that the left side of 

the brain is the seat of language and processes in a logical and sequential order. Most 

people seem to have a dominant side. A key word is that our dominance is a preference, 

not an absolute” (Hopper, 2008).

Multiple Intelligence:  The several independent forms of human intelligence that exist, 

according to one psychological theory, including verbal, quantitative, spatial, musical, 

kinesthetic, interpersonal, and intrapersonal intelligence (Gardner,1999).

Right brained: “The cerebral hemisphere to the right of the corpus callosum that controls 

the left half of the body” (Worldnet.com). “While brain research confirms that both sides 

of the brain are involved in nearly every human activity, we do know that the right side is 

more visual and processes intuitively, holistically, and randomly. Most people seem to 

have a dominant side. A key word is that our dominance is a preference, not an absolute 

(Hopper, 2008).

Situated learning: A theory presented by Jean Lave (1988) arguing that “learning is 

situated; that is, as it normally occurs, learning is embedded within activity, context and 

culture. It is also usually unintentional rather than deliberate” (p. 1).

Organization of Remaining Chapters

 This project is structured in five chapters. Chapter Two reviews the literature on 

the topic.  Chapter Three describes the scope and methodology utilized for the study and 

sets both the philosophical and theoretical frameworks used to evaluate the arts from 
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which this project emerges. Chapter Four, The Study, is divided into two parts. The first 

part of the study focuses on the teachers’ personal art histories and how those impact arts 

use in the classroom. The second part of the study explores the influence of arts 

specialists and how each of these two factors impact teachers’ use of arts today. Chapter 

Five provides a summary, conclusions and challenges for future work.

CHAPTER II: REVIEW OF LITERATURE

Theoretical Basis

Artistic disciplines in the education system include music, visual arts, dance, and 

theater arts, and can be studied as core subjects and/or integrated into other core areas 

such as social sciences, math, literature and science to enhance the learning process. Arts 

integration into the classroom originates with teachers who model and teach using 
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Multiple Intelligences, Emotional Intelligences, and aesthetic understanding of the artistic 

process. As a theoretical frameworks for analysis the theory of Multiple Intelligences 

central to Gardner’s (1996, 1999, 2006, 2007) work, Emotional Intelligences central to 

Goleman’s (1995, 1998, 2006) work, and Eisner’s (1994, 1999, 2002) views on aesthetics 

will guide the philosophy of arts integration across the curriculum. 

 Postman (1990, 1996, 1998), McLuhan (1964, 1967) and Gregory Ulmer’s (2003) 

work on “electracy” will be considered in the review of literature relating to the impact of 

technology on the education system and how that influences the use of arts in the 

classroom. The use of technology has greatly impacted the time available and tools used 

for artistic studies in the classroom at the expense of student emotional and social 

development. Postman’s (1998) assertion that “technology giveth and technology taketh 

away” sets the need for awareness of the technological impact on humanity. As 

technology enhances the availability of information, the availability of information 

numbs the recipient by sheer overload as “technology taketh away” (p.2). This situation 

hampers the balance of right and left brained experience and education for both teacher 

and student. McLuhan’s (1964) work concerning the impact of media and technology 

informs the need for the artist’s presence as “indispensable in the shaping and analysis 

and understanding of the life of forms, and structures created by electric technology” (p. 

65). Ulmer’s (2003) concept of introducing a new digital literacy, coined “electracy”, 

suggests that a new communication tradition may be evolving. It affects the way students 

of the digital age process information. 

The Literature
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 Arts education has received a great deal of attention in recent years. National and 

state wide standards in the arts and NCLB’s identification of arts as a core curriculum 

have attempted to improve educational standards (Arts Edge, 2008). This has spawned 

additional arts educational research, assessments and curricular frameworks, resulting in 

ever increasing mandates and standards. Locally the Ventura Educational Partnership Arts 

Collaborative is developing a Master Plan for Arts Education in the Ventura Unified 

School District (VEP, 2008). However, funding has been sporadic or non existent, leaving 

the impression that art is not a fundamental need in education. 

 Susan Bodilly, director of Rand Education agrees, stating that “arts education in 

public schools has been a low priority for the last thirty years” (2008). However the Rand 

Corporation recently released a study of six urban centers including “Alameda County 

(which includes the cities of Oakland and Berkeley) in Northern California, Boston, 

Chicago, Dallas, Los Angeles County, and New York City” where 

a countermovement to [the] dwindling presence of arts education in the schools 

has developed in the form of initiatives aimed at coordinating schools, cultural 

institutions, community-based organizations, foundations, and/or government 

agencies to promote access to arts learning for children in and outside of school 

(Bodilly et al, 2008, p. xi). 

The study identified four patterns of approach in renewing arts education in the urban 

areas summarized as follows: 

The Alameda County and Los Angeles County sites focused on expanding school 

based arts education... The Boston site focused on increasing the access of at-risk 
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youth to [Out-of-School Time] OST programs… The Chicago and New York City 

sites focused on changing policy at the district level to facilitate sequential arts 

education in the schools during the school day… and The Dallas site focused on 

improving access to both in-school and OST arts learning programs (Bodilly et al, 

2008, p. xiii).

 The Rand study showed promising results in the efforts led by these communities, 

however it stressed that “sustained leadership, sufficient resources, and a policy context 

that allows them to survive” (Bodilly et al, 2008, p. xi) are required to ensure that these 

initial efforts continue. The Rand study’s focus is important as it provides an overview of 

common elements to all six educational systems as they establish the foundation for arts 

structures. These include:

 1) Conducting audits of arts education… 2) Setting a goal of access for all… 

3) Strategic planning… 4) Constructing a case…of arguments about the benefits 

of arts education in order to attract organizations into their collaborative

and reach out to the public… 5) Attracting and leveraging resources… Hiring an 

arts education coordinator highly placed within the school district administration 

and building individual and organizational capacity…  and  6) Advocating 

(Bodilly et al, 2008, pp. xiv-xv). 

This project will focus on two of these steps: constructing a case of arguments about the 

benefits of arts education including a review of the literature, and a study that includes 

interviews of current teachers and an audit of arts education. 
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 Prominent education reformer, John Dewey (1993), was a strong proponent for 

the arts describing them as “a process that calls for intuition, creativity, improvisation and 

expressiveness” (p. 288). Dewey determines a teacher’s artistic success by “the ability to 

foster the attitude of the artist in those who study with him [or her]” (p. 288). Although 

arts activities are divided into art making activities (singing, dancing, acting, painting, 

etc.) and observation/exposure activities (watching a movie, listening to music), these 

activities may or may not include the artistic experience, as defined by Dewey. He further 

asserts that the primary purpose of arts based programs is to encourage exploration, 

creativity, problem solving and an understanding of aesthetics. McLuhan (1964) defines 

the artist as “…the man [or woman] in any field, scientific or humanistic, who grasps the 

implications of his [or her] actions and of new knowledge in his [or her] own time. He is 

the man of integral awareness” (McLuhan, p. 71). Oreck (2000) outlines similar 

guidelines for teachers, stating that the purpose of “arts based professional development 

programs is to develop basic arts skills, promote creative teaching techniques, and 

increase teachers’ knowledge and understanding of arts processes and aesthetic 

qualities” (p. 4) and not to transform teachers into arts specialists. 

 In an attempt to understand the effect of arts on the development of students, The 

Arts Education Partnership (Deasy, 2002) released Critical Links: Learning in the Arts 

and Student Academic and Social Development. The compilation of studies explored the 

effects of dance drama, music, multiple arts and visual arts on various aspects of 

academic and social skills. 
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 The study of drama had positive effects on students, as results indicated an 

increased social functioning and empathy (Deasy, 2002), improved oral language skills 

(Rey de la Cruz as cited in Deasy, 2002, p. 20), and enhanced imaginative play in 

children who participated in drama activities (Fink as cited in Deasy, 2002, p.24). 

Perhaps the most comprehensive study in this area was performed by Podiozny (as cited 

in Deasy, 2002, p. 46) who looked at two hundred studies conducted since 1950, focusing 

on verbal skill outcomes. Her findings were clear: in areas of story understanding (oral 

measures), story understanding (written measures), reading achievement, reading 

readiness, oral language development, and writing, there was a clear link between 

classroom drama and increased ability. 

 Other AEP drama studies focused specifically on academic achievement in the 

areas of reading comprehension and literacy in young people. Anthony Pellegrini (cited 

in Deasy, 2002) found that students using dramatic play to think about and process stories 

used more complex language skills when retelling stories (p. 38). Pellegrini’s fantasy play 

study (p. 42) found that verbal skills were heightened and students learned compassion by 

stepping into the shoes of the characters. Pellegrini’s (as cited in Deasy, 2002, p. 40) 

study of Symbolic Functioning and Children’s Early Writing found that fantasy play 

enhanced writing skills.  

Numerous studies over a twenty year period cited firm links between drama 

activities and increases in verbal skills, comprehension, story retention and social skills 

(Deasy, 2002).  Goodman (as cited in Deasy, 2002, p. 26) found that dramatic play using 

storybooks increased literacy; Corcoran (as cited in Deasy, 2002, p. 58) found growth in 
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reading fluency linked to dramatic play in third graders; and Sherry Dupont (as cited in 

Deasy, 2002, p. 22) documented that creative drama enhanced the reading comprehension 

skills of 5th graders. Howlett (as cited in Deasy, 2002, p. 66) discovered that students who 

used drama in situated learning in history resulted in increased retention of the material 

studied. Moga & Burger conducted a similar study and found links between the practice 

of drama in education and cognitive theory focusing on situated learning (as cited in 

Deasy, 2002, p. 82). This is an area that could be researched further to see if situated 

learning is affective in older students. 

 Although academic success is primarily measured by standardized test scores, 

Goleman states that the most critical element for a student's success in school is an 

understanding of how to learn (1995, p. 193). Learning requires competence in the two 

kinds of intelligence: intellectual (left brained) and emotional (right brained). Emotional 

intelligence skills are synergistic with those of cognition and top performers possess both 

(Goleman, 2006, p. 22). Emotional Intelligence is the ability to “monitor and regulate 

one’s own and others’ feelings, and to use feelings to guide thought and action” (p. 317). 

Emotional Intelligence encompasses five characteristics and abilities: 1) self-awareness:  

knowing feelings and using them to guide decision making; 2) self-regulation: handling 

feelings so they enhance rather than interfere with the task at hand; 3) motivation:  using 

preferences to move and guide one towards goals; 4) empathy: recognizing feelings in 

others and tuning into their verbal and nonverbal cues; and 5) social skills: handling 

emotions in relationship interaction, conflict resolution, and negotiations (p. 318). To 
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educate our children for work of the future, emotional literacy is as important as 

cognitive literacy. 

 Elliot Eisner (1994) emphasizes the need for students to “see the connection 

between what they study in school and the life that they lead outside school” (p. 84). Arts 

education offers cohesion between subjects, acting as the emotional glue that makes sense 

of the analytical world. Arts education can help students 

transform ideas, images, and feelings into an art form…refine the student’s 

awareness of the aesthetic qualities in art and life... enable students to understand 

that there is a connection between the content  and form that arts take and the 

culture and time in which the work was created… and allow student to engage in 

the process of artistic creation (Eisner, 1999, pp. 154-157).

Rolf Jensen (1999), director of the Copenhagen Institute for Future Studies, illustrates the 

importance of emotion saying, “we are in the twilight of a society based on data. As 

information and intelligence becomes the domain of computers, society will place a new 

value on the one human ability that can’t be automated: emotion” (p. 84). 

 Musician and mathematician Lee Humphries states that the artistic process blends 

emotion with discipline, inspiring the pursuit of quality in whatever medium it finds 

resonance (Humphries, 2000). Humphries (2000) describes the artistic process as 

“aesthetic in nature, it is not confined to the arts, nor is it always present in them. Artistic 

process transcends subject area. Apply it to any endeavor and that endeavor will become 

an art—a vehicle for awakening insight” (p.1). Although teachers and mentors can guide 

the artistic process, it must be experienced to be learned. Tools of contemplation, 
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observation, organization, and perseverance are important to the discovery of the artistic 

process. Analytical thought without application is useless. The artistic process leads to a 

“systems perspective of the world” (Humphries, 2000) allowing connections to be made 

between seemingly unrelated experiences that can be used to create a new thought. 

 The artistic process also leads to greater self-understanding through metaphorical 

analysis using psychologically relevant images and reflections. Humphries (2000) 

suggests that “to observe something outside us is simultaneously to observe something 

within us” (p. 2) resulting in a deeper and more connected world view. This new 

perception requires multiple processing abilities and is not limited to a 

compartmentalized experience, but can be transferred to other concepts and subjects 

(Catterell as cited in Deasy, 2000, p. 58). This invites a new understanding of intelligence 

that encompasses a multi-sensory experience requiring different methods of evaluation.

 The multi-sensory experience has been studied extensively in Gardner’s works on 

Multiple Intelligences. Gardner (2006) defines intelligence as “a biopsychological 

potential to process specific forms of information in certain kinds of ways” (p. 29). 

Individuals have different strengths or “intelligences” which can present in varying 

degrees. Gardner cites eight categories of intelligence including linguistic, logical 

(mathematical numbers and reasoning), spatial (pictures), bodily-kinesthetic (the body), 

musical, interpersonal, intrapersonal (the self), and naturalist (nature related). Artistic 

analysis, artistic experience and aesthetic artistic appreciation are processed on multiple 

levels, allowing students to strengthen multiple processing abilities. There are promising 

results in some testing data as “studies in Chicago have demonstrated that test scores 
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improved faster for students enrolled in low-income schools that link arts across the 

curriculum than scores for students in schools lacking such programs” (Hulbert, 2008). 

When arts are used across the curriculum, a multi-sensory approach to learning is offered, 

expanding educational tools available to teachers and students alike. 

 Multi-level mental processing skills activated when working in the arts can 

transfer to other academic areas. Helping students see connections across academic fields 

strengthens the relevance of the academic information, making access to that information 

more likely. Professor of Education Elliot Eisner (2004) argues that

increasing the variety of forms used to teach a field and relating that field to other 

fields, or using a variety of fields to address a key idea, are ways to provide more 

handles for students to grasp but also to make what students learn more 

transferable (p. 84). 

DuPont’s study of creative drama as an instructional strategy showed comprehension of 

text promoted in drama enhanced comprehension of text in general (as cited in Dewey, 

2002, p. 22); Fink’s study about drama transfer (as cited in Dewey, 2002, p. 24) showed 

that imaginative play in controlled environments fostered imaginative play in general. 

Horn (as cited in Dewey, 2002, p. 28) studied drama activities and observed that the 

writing a play fostered research and library use for other subjects. What was cultivated 

for one purpose was transferred over into other areas, enhancing the thinking and learning 

processes. McNaughton’s (2005) project studied educational drama for sustainability and 

found that the sympathy and empathy responses were enhanced. McNaughton also 
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observed that skills in communication, collaboration and expression of ideas and opinions 

were used as participants put themselves in other’s shoes and enacted other lives.

 In the most powerful study of the transfer phenomena, Fiske’s 1999 Teacher 

College Columbia University study on students, grades 4-8, found significant 

relationships between rich in-school arts programs and creative, cognitive, and personal 

competencies needed for academic success. This study is different from the others in that 

the school is a total arts immersion school which includes in its curriculum four 

disciplines – visual arts, music, dance and drama, which could explain the strong results. 

The arts are interwoven into the curriculum and artistic competencies are used in all 

academic subjects (Fiske, 1999). 

 Teacher development is an important consideration in the arts integration process. 

The purpose of teacher development in the arts is to increase teachers understanding of 

the artistic process and provide additional tools for the classroom. It is vital that teachers 

have a rich understanding of the artistic process to effectively pass that information on to 

their students. Oreck (2006) emphasizes the importance of teachers’ attitudes in the 

artistic process saying:

The teacher’s ability to bring the arts into the classroom – allowing students to 

truly explore and make discoveries, find and pursue problems, arrive at unique 

solutions, and communicate in multiple modalities – thus requires both an artistic 

pedagogy and an understanding of the aesthetic qualities of experience… In order 

to determine what teachers need to become more effective arts facilitators, it is 

essential to understand their attitudes toward the arts and factors that motivate or 
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undermine their attempts to implement artistic methods and approaches in their 

teaching (pg. 4). 

Oreck (2006) conducted a three year study of teachers asking about their “frequency of 

use, sense of importance, and confidence in using the arts for various instructional 

purposes” (p. 3). Some teachers attributed their passion for the arts to early arts 

experiences and family exposure to artistic activities and artistic values. Some teachers 

shared that their passion and commitment to their students were the reasons they 

incorporated the arts, saying it enhanced the children’s experiences. Most teachers agreed 

that a clear understanding of the educational benefits to the students affected the 

teachers’ motivation to use the arts. 

 Teacher skill and comfort with facilitating arts projects and a “lack of a simple 

definition of what constitutes art” (Oreck, 2000, p. 2) was also a determinant of arts use. 

Teachers view arts as an integrated activity rather than a separate subject to be taught. 

Although teachers did not differentiate between instructional purposes, they did 

distinguish between art forms, stating that visual arts and theater were used most 

frequently, and that dance and were music used less frequently. Writing and social studies 

disciplines were more amenable to arts integration then were the subject areas of math 

and science (Oreck).

 The biggest obstacle to using arts in the classroom was the pressure teachers felt 

from administrators to comply with strict standardized teaching methods.  Time, space 

and methods were other limitations to the “scope and frequency of arts activities” (Oreck, 

2006). New teaching standards and curriculum, coupled with pressures to achieve test 
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scores, inhibited teachers’ use of creative projects. Many teachers report that “in this 

climate, they lack the time and the autonomy to use the arts (Fried, 2005 as cited in 

Oreck, 2006, p. 4) and that their jobs will be in jeopardy if they do not follow the given 

structures or scripts” (Gatto, 2002 as cited in Oreck, 2006, p. 4).  Postman (1996) warns 

about the dangers of a rigid educational structure saying, 

 There is no one who can say that this or that is the best way to know things, to 

feel things, to see things, to remember things, to apply things, to connect things 

and that no other will do as well. In fact to make such a claim is to trivialize 

learning, to reduce it to a mechanical skill (pg. 3).

Oreck (2000) found that artistic background or skills did not necessarily determine a 

teacher’s willingness to integrate arts into their program. However, teachers saw staff 

development as essential for the application of their arts interest into classroom practice 

saying that 

the teacher’s ability to bring the arts into the classroom – allowing students to 

truly explore and make discoveries, find and pursue problems, arrive at unique 

solutions, and communicate in multiple modalities – thus requires both an artistic 

pedagogy and an understanding of the aesthetic qualities of experience (Oreck, 

2006, p.4). 

Teachers mentioned their own personal lack of confidence in the arts as a reason to avoid 

using the arts in their curriculum. Most arts instruction for teachers is minimal, with few, 

if any, arts classes required for most education majors in undergraduate and graduate 

course work. Continuing arts education is also minimal or non-existent, in faculty in 
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service training and professional development workshops. Very few teachers attend 

outside professional training in the arts (Oreck, 2006). 

 The arts’ positioning in teacher education and school curriculum is indicative of 

the respect it is given in the educational setting. Arts integration across the curriculum 

focuses on the value the arts bring to increasing other academic knowledge and not 

necessarily on the value of the arts themselves. Eisner (1999) argues for the aesthetic 

value of the arts saying that “when such contributions [to other academic fields] become 

priorities, the arts become handmaidens to ends that are not distinctively artistic and, in 

the process, undermine the value of the arts’ unique contributions to the education of the 

young” (p. 158). This perspective is not unique. AEP’s Louis Miron (2003) cautions 

against using arts programs to “facilitate the transfer of learning… [as it] may in fact 

undermine the intrinsic value of arts education and even the arts themselves” (p. 30).

 Curriculum objectives strive to describe what a student should know, and focus on 

intended outcomes or evaluations. This poses a problem to arts teachers as “the feature of 

the arts is the encouragement of improvisation and the cultivation of a personal rendering 

of one’s ideas” (Eisner, 2002, p. 160). This does not lend itself to evaluation based 

curriculum without the threat of losing the artistic process. Eisner (2002) suggests that 

thinking about “expressive outcomes rather than curriculum objectives” can help the 

student understand that “responsive evaluation in contrast to preordinate evaluation” is a 

better way to “match outcomes with intentions” (p. 161). Eisner  (2002) explains the 

development of the education systems saying that “over the years the concept of 

(curriculum) objectives has generally been replaced by standards” which state that 
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“educators should know in clear and unambiguous terms not only the direction in which 

they are headed but also the precise destination. Standards… provide such clarity” (p. 

161). This blueprint to knowledge was devised and as it was put into practice, the 

subjects that didn’t lend themselves to “clear and unambiguous terms” such as art, were 

devalued by the education system. Accountability took precedence to creativity or 

“encountering the unexpected” (p.164) or “surprise” in the education process. 

 The education system is adjusting to the new technological advancements and its 

effects on the classroom environment. Similar to the artistic process, the idea that 

technology can help “break down the boundaries among various disciplines, opening new 

dialogues and fostering the development of cross disciplinary areas of 

study” (Meyrowitz, 1985, p. 327) is intriguing. The dominate form of media is moving 

from the literary (written) to the visual through television, video games, and the Internet. 

Meyrowitz suggests that as a result, today’s media savvy youth may be moving away 

from a “one-thing-at-a-time, one-thing-after-another, and take-time-to-think world of 

reading” (p. 326) process of sequential thought toward McLuhan’s multi-level 

“interconnected layers of information” (1964, p. 91) digital type thinking process. Kenny 

Roberts (2001) postulates that “this new way of thinking may be at the root of 

generational differences in communication techniques and over-dependence on the right 

brain for thinking in today’s youth” (p. 4) thus presenting the possibility that “just 

because a student doesn’t know the words to communicate his or her thoughts doesn’t 

mean that he or she is not having any intelligent thoughts. Perhaps the ideas are coming 

to these individuals in different ways.” (p.4). This suggests a new type of literacy, a 

Teachers’ Arts Education: 
Integrating Arts in the Classroom



xxx

digital literacy. The artistic process offers a communication link to bridge the gap 

between visual and literary worlds. 

 Gregory Ulmer’s (2003) work proposes a new electric literacy, or “electracy” 

which “is to digital media what literacy is to print” (p. xii). Ulmer observes the early 

Greeks as they evolved from a society based on Orality and to one framed by literacy, 

drawing a parallel to our current evolution, as we move from a society based on literacy 

to one centered on “electracy.”  Ulmer’s theory describes electracy as an “image 

apparatus” stressing that “images are made with words as well as with pictures” (p. 2) 

and illustrating that this new form of communication “is emerging as we speak” (p. 7). 

“Electracy” focuses on a narrative quality to communication, as images inspire emotional 

reactions which in turn inspire a personal emotional connection. Ulmer explains that “in 

literacy it is possible to write concepts directly (justice); in electracy it is possible to 

image moods directly” (p. 220). Emotional and artistic literacy become as important as 

analytical literacy in the new language of “electracy.” Marcus O’Donnell (2005-2006) 

observes the artistic implications saying:

The near absence of art in contemporary schools is the electrate equivalent of the 

near absence of science in medieval schools for literacy. The suppression of 

empirical inquiry by religious dogmatism during the era sometimes called the 

‘dark ages’ (reflecting the hostility of the oral apparatus to literacy), is paralleled 

today by the suppression of aesthetic play by empirical utilitarianism (reflecting 

the hostility of the literate apparatus to electracy). The ambivalent relation of the 
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institutions of school and entertainment today echoes the ambivalence informing 

church-science relations throughout the era of literacy (O’Donnell, p. 1).

In a 1998 speech entitled “Five Things We Need to Know About Technological Change” 

Postman warns,

  Culture always pays a price for technology… The best way to view technology is 

as a strange intruder, to remember that technology is not part of God's plan but a 

product of human creativity and hubris and that its capacity for good or evil rests 

entirely on human awareness of what it does for us and to us (p. 4). 

Postman’s ideas suggest the need for creative and critical analysis to anticipate future 

implications of technology and counteract or prepare for outcomes that may prove 

detrimental. The Internet provides a plethora of information, while simultaneously 

encouraging participation. Paradoxically, it demands a great deal of attention, leaving 

little time for participation. Mirroring the Internet, society finds itself glutted with huge 

amounts of information with little time to participate in its reflection or analysis. As a 

result the education system, much like the Internet itself, is at risk of being “rich with 

information, but bereft of wisdom” (McLuhan, 1964, p. 91). The artistic process provides 

tools of contemplation, observation, and human interaction that are necessary to 

counteract the negative influences of the technological advances. “The artist is always 

engaged in writing a detailed history of the future because he is the only person aware of 

the nature of the present” (Wyndham as cited in McLuhan, 1964, p. 70). 

Critical Evaluation
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 We are in the midst of a technological revolution that is changing every aspect of 

business and has far reaching implications for education. At a time when information can 

be exchanged in an instant, we are being inundated with new bureaucratic responses and 

mandates to try to keep the education system up to date. The result has been teaching to 

the test with a single focus on the outcome of test scores as a measure of student success. 

Arts classes have diminished drastically since “comprehensive arts education, [was] cut 

from California classrooms in 1978 when passage of Proposition 13 reduced property 

taxes and consequently local public school funding” (LACAC, 2006). The ability of the 

arts to facilitate emotional interaction and encourage creative thought makes it clear that 

arts are an important element in the overall educational system. Teachers recognize the 

importance of the arts as well, both as teaching tools and as emotional growth tools 

(Oreck, 2006). However, teachers are overloaded with stringent NCLB teaching 

standards and testing. Adding an additional element of mandated arts across the 

curriculum is a concern to them, and possibly creates an untenable burden. 

 One way to effectively integrate arts across the curriculum is to first listen 

carefully to teachers and discover their needs. A second consideration is to foster their 

ability to get them in touch with their own creativity. A third component to arts 

integration strength is to empower, encourage and assist in the enhancement of their 

current arts efforts. Oreck (2004) states that teachers “must attempt some aspect of 

artistic processes or methods on a regular basis… to gain the confidence and gather the 

evidence of student learning needed to achieve teaching efficacy” (p. 65). Professional 

development in the arts can include workshops, arts classes, teacher retreats, and teacher 
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in-service meetings. Administrators “should make in-service arts workshops a higher 

priority for teachers… the closer a school is to 100% faculty involvement, the higher the 

level of transfer to the classroom” (Oreck 2004, pp. 66-7). 

Thesis

 Arts specialists impact teachers by teaching specific arts skills to the students and 

empowering both students and teachers with a common artistic language that can be used 

across the curriculum. When arts specialists model skills and are available to collaborate 

on specific projects with teachers, they effectively enhance the teachers’ ability to 

integrate arts across the curriculum. Teachers with arts background in their personal 

histories are more likely to use arts across the curriculum. Both of these factors increase 

arts across the curriculum.

 Proof

 There are more arts projects and arts experiences across the curriculum at OLAY 

as a result of the addition of the specialty staff since 2000 including the music/drama 

specialist (2000), the Art Trek specialists (2004) and the liturgical choir specialist (2004).

Research Questions

The general questions guiding the study are: 

1. What is the artistic background of the teachers who use arts regularly? 

2. What are the teachers’ attitudes about art? Do they value arts aesthetically? Do 

they see arts as important in the educational setting?

3. Do teachers use arts across the curriculum?
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4. How do teachers reconcile time spent in arts activities with pressure for test 

preparation and curriculum?

5. How do teachers reconcile the time required to master the new technologies with 

the time it takes to master arts skills and the continuing education it demands?

6. What is the influence of arts specialists on teachers’ use of arts across the 

curriculum? 

7. Are arts specialists important to the development of arts integration across the 

curriculum? In what ways?

8. Have staff arts development classes or programs helped teachers?

9. What suggestions do classroom teachers or arts specialists have to effectively 

integrate arts across the curriculum?

 My research strategy involves collecting and analyzing data from intensive 

interviews. Participants of the study include the teachers and administrator from the case 

study school, OLAY. These methods and their application are covered in the next chapter.
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CHAPTER III: SCOPE AND METHODOLOGY

Scope of the Study

 The study focuses on OLAY, a private elementary school in a mid-sized city in 

Southern California. OLAY  has successfully integrated arts across the curriculum, 

adding the Art Trek Program facilitated by a Visual Arts Specialist and the Performing 

Arts Program (integrated music/drama/dance) taught by a Performing Arts Specialist. 

Using the school as a model, studies were conducted to ascertain growth in arts projects 

and arts across the curriculum since the addition of arts specialists in music and drama in 
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the year 2000, and Art Trek in the year 2004. This study focused on the classroom, 

students, teachers and administration of OLAY. 

Methodology of the Study 

 The primary goal of this thesis is to study the effects of arts education on teachers 

and students of OLAY and what influences encouraged teachers to use arts across the 

curriculum. The study was conducted in two phases. Overall, an ethnographic approach 

(Rubin, 2005, pp. 224) to collecting and analyzing data was used. In the first phase 

“intensive interviews” (p. 229) using qualitative techniques were conducted to gather 

historical information and views on arts integration across the curriculum of eleven 

teachers and one administrator at OLAY. Conversation and interactional analysis was 

used as this method provided an opportunity to gather data and observe facial expressions 

and vocal inflections of the participants, adding an enriched understanding of their views. 

Follow-up information was secured through email. In the second phase of the study 

participant observation (p. 231) was used to study the arts programs and their influences 

on the teachers and students from an insider’s perspective. As an arts specialist teacher 

the students and teachers are comfortable with my presence in the classroom, providing a 

more naturalistic setting to observe classroom activities. The interview and participant 

observations provided two opportunities to gather qualitative data and included first hand, 

self-reported interviews and observation of teachers and students at work in their natural 

classroom setting. 

The first phase of the study identified characteristics and attitudes that predicted 

levels of arts use by teachers across the curriculum in the classroom. The second phase of 
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the study used the OLAY data described above to analyze the effect of arts specialists on 

teachers arts use in the classroom and how these programs affected teachers’ confidence, 

knowledge and willingness to use arts in their curriculum and the growth of arts use over 

the years 2000 through 2008. “Verbal” data (p. 232) through self-disclosure interviews, 

and “nonverbal” data through observation of student and teacher interactions were used 

to identify patterns of behavior in the teachers. 

Participants 

 OLAY is a private urban faith based parochial school containing grades pre-

school through eighth grades. In the first and second phase of the study, eleven teachers 

with an average of 21 years teaching experience, and 1 administrator with 35 years 

experience as a teacher and administrator from OLAY were interviewed. Demographic 

data and a detailed history of their arts exposure and experience were collected. 

CHAPTER IV: THE STUDY

Project description

 The literature review established that most teachers like the arts and want to use 

them, but feel pressured by demands placed on them or insecure in their artistic abilities. 

The study was designed to answer the questions proposed earlier relating to the teachers 

willingness to integrate arts across the curriculum, and the factors that encourage and 
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enhance their ability to implement the artistic process into their teaching pedagogy. This 

study is divided into two sections: 

Section I: The first part of the study is framed to establish a deeper understanding of the 

teachers’ views of the artistic process including familial arts influences, educational arts 

influences, and personal experiences and how each of these factors impact the teachers’ 

use of arts today.

Section II: The second part of the study explored the influence of arts specialists and 

how both of these factors impact teachers’ use of arts today. A narrative overview of 

teachers’ personal experiences charts the artistic growth that has occurred at OLAY over 

the years 2000-2008 as arts specialists were added to the staff. It also focused on how arts 

specialists have impacted arts growth in the school. Questions focused on:

1. How are arts used in the OLAY education system?

2. How are arts used across the curriculum at OLAY?

3. What are the problems of implementation?

4. Which teachers do this well? 

5. How to they do it? 

6. How can successful strategies be duplicated?

Section I: Teacher Histories – OLAY

In the first phase of the study, eleven teachers with an average of 21 years teaching 

experience, and 1 administrator with 35 years experience as a teacher and administrator 

from OLAY were interviewed. Interviews of the teachers showed that five teachers 

(grades pre-school, K, three, four, & seven-a) described themselves as “very confident” 
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in their arts use in the classroom; four teachers (grades two, six, seven-b and eight) 

described themselves as “somewhat confident” in their arts use in the classroom; and the 

remaining two teachers from grades one and five described themselves as having a “low 

confidence level” in their arts use in the classroom. 

Further analysis using multidimensional scaling revealed patterns of use among the 

teachers that separated them into experiential (drama, music, active art or rhythm games, 

etc.) and non-experiential (listening to music, watching films, going to museums, etc.) 

use. Pre-school and K used primarily experiential with some non-experiential types arts 

use. Grades two, three, four, six and seven used a balance of experiential and exposure 

type arts use, while grades one, five and eight used some experiential and a great deal of 

exposure type arts use. 

Analysis also revealed some correlation between teachers with strong arts 

backgrounds described as “formal arts training” and arts use. A higher correlation was 

recognized when the definition of “arts background” was expanded to include leisure arts 

activities and familial influences. Familial influences included such activities as playing a 

musical instrument, painting, crafts, sewing, cooking, carpentry, architecture, singing, 

dancing, and acting. The more the family participated in some sort of arts activity the 

more likely it was that the teacher had a favorable view of arts activities. The teachers 

have similar educational backgrounds but differ widely in their artistic backgrounds, the 

roles they play as arts facilitators, and the instructional purposes for which they use the 

arts. 

Section II: Discussion & Findings
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 Since its inception in 1958 OLAY has had a music teacher for grades one through 

eight. In 2000, a performing arts specialist was hired, expanding the role of “music 

teacher” to include the performing arts. In addition two fully staged productions per year 

were added to the curriculum; a Christmas production for grades K through five and a 

spring musical for grades six through eight. All students are required to participate. Over 

the years 2000 through 2008 the program has expanded to include a class comprised of a 

mixture of music, theater, and dance. The program incorporates the California age 

appropriate Arts Standards in a sequential manner grades one through eight, with one 

hour of class time per week. Class time is increased one hour and a half per day during 

final rehearsals in the two weeks prior to the Christmas production and three weeks prior 

to the spring production. In 2004 the Art Trek program was added for grades one through 

eight, increasing arts classes to two hours per week for each grade level. This was 

initiated with the intention of allowing the children to learn a common artistic language 

that could be used by teacher and student across the curriculum. A narrative overview of 

teachers’ personal experiences charts the artistic growth that has occurred at OLAY over 

the years 2000-2008 as arts specialists were added to the staff with a focus on how arts 

specialists have impacted arts growth in the school. Questions focused on:

1. Personal characteristics, background and arts use

2. Historical arts use influences

3. How and why the teachers use the arts

4. Teacher primary arts skill and subsequent arts use in the classroom

5. Arts Specialists
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6. Growth of arts across the curriculum since 2000

Personal characteristics, background and arts use

 This group of teachers is independent, highly educated, and experience a great 

deal of personal satisfaction and pride in their work. They are, as a group, motivated by a 

love of their students and a desire for excellence. Each have made personal choices to 

teach at this school receiving less pay than a public school offers because of the freedom 

offered in classroom management, curriculum choices and administrative advocacy and 

support. The Kindergarten teacher explains saying “I have a friend who teaches in public 

school and they have to do so much testing there is little time for anything creative.” The 

first grade teacher enjoys “bringing sign language into the curriculum” a result of her 

Deaf Education background. Both fifth and sixth grade teachers appreciate the freedom 

they have to respond to the needs of their students in “whatever way works.” 

 Each teacher has a command of the classroom, and employs different artistic 

techniques throughout their work with storytelling, poetry and reading. Visual arts are 

used most frequently and were cited by all of the teachers as the favorite artistic method 

used to enhance curriculum. A variety of artistic projects encompassing visual arts, 

performing arts, music and dance were created by the third, fourth, fifth, sixth and 

seventh grade teachers. First grade incorporated some dramatic play and second grade 

incorporated storytelling activities. Most teachers cited the supportive administration as a 

major factor in their willingness to use arts across the curriculum.

Arts use influences

Teachers’ Arts Education: 
Integrating Arts in the Classroom



xlii

 The strongest influence on teachers’ arts use in the classroom is childhood 

exposure through familial experiences, either positive or negative. Teachers who used the 

most arts recalled homes filled with informal artistic expressions such as comic routines, 

singing, dancing, crafts, sewing and home made art. One teacher explained her need to 

surround herself with the “creative energy” that is so “familiar in the arts.” Another 

teacher veered away from including performing arts activities, especially of music 

performance, in spite of her parents’ musical performing arts background recalling “I was 

always worried that I wouldn’t be good enough.” Another teacher felt her family 

environment had a very strict and disciplined approach to music that made her feel 

inferior, so she tries to “make the arts enjoyable” because she “never wants a child to feel 

like I did” about music. All teachers became excited and animated as they shared their 

teaching methods and the specific activities they use. Many of the teachers felt a renewed 

appreciation for their own artistic abilities as a result of reviewing the projects they 

successfully developed and used in the classroom.

How and why the teachers use the arts

 The teachers are aware of the constraints and pressures of academic requirements 

but feel that the results of the comprehensive artistic understanding the arts offer to 

various curriculum indicate results in overall academic and social growth. One teacher 

observed, “I’ve seen kids struggle academically and have a voice in the arts… this helps 

motivate them in other areas.” Another teacher stated that, “theater games give kids a safe 

way to take chances… and my creativity grows through observation.” Most teachers said 

that “[theater games] relax the kids and give them energy” and one teacher explained that 
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she “used our new understanding of stories and characters in the eighth grade mock trial 

work.” One teacher who used arts regularly in her curriculum shared that “the arts are 

who you are… children need valuable ways to express themselves and make cross 

curricular connections.” 

 All the teachers agreed that the addition of Art Trek and the expansion of the 

music and performing arts program were valuable additions to the curriculum. These arts 

enhancements allowed the Arts Specialist to teach the visual arts, music, theater, or dance 

lessons, freeing the teacher to focus on other curriculum areas. The teacher then had the 

arts background and artistic language available to use in other curriculum areas without 

the time consuming effort of lesson planning. This provided an enhanced set of tools for 

both teacher and student to use in other academic areas. 

 Teachers also noticed an increase in attention, focus, motivation and enthusiasm 

as a result of the addition of theater games. One teacher said that “students gain 

confidence being in front of people” and another added that “every year they are more 

confident when delivering their monologues and dialogues… they are so enthusiastic to 

be in front of people.” Many teachers expressed their surprise at the ability of “shyer 

students” to “get up and perform in a play”. The newfound confidence often transferred 

over to other academic areas.

 Arts activities are used to relax and focus students. The younger grade teachers 

encouraged the children to “draw a picture that reflects the story” when reading or when 

writing their own short stories. All the teachers agree that “the arts give students an outlet 

to express a hidden talent or ability” that may not show up when evaluating the academic 
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curriculum. One teacher expressed that one of the biggest reasons for using arts in the 

curriculum was that “scores go up and stress goes down.” 

Primary arts skill and subsequent arts use in the classroom

 Each teacher has a primary interest or skill that informs their arts choices. Visual 

arts were the most frequently used art form and are used often by all the teachers. Three 

of the teachers found theater easy to use in their social studies curriculum, and five felt 

that their observation of the performing arts program empowered them to expand their 

own use of the performing arts in the academic curriculum. 

 All of the teachers experienced a higher level of sophistication and understanding 

of the performing arts and observed the same in their students, especially as they 

advanced through the years. As previously noted, the teachers’ artistic skill levels varied. 

However, all the teachers anticipated trying new arts activities and taking more risks in 

the future stating “it’s good for the kids to see us take risks too; it encourages them to do 

the same.”

Benefits of Arts Specialists

 Seven of the eleven teachers report that they benefit from observing the 

performing arts specialist work with the students. One explained, “It expands our 

repertoire of teaching techniques and allowed us to bring skills into the classroom they 

we may not have had access to before.” Another agreed saying, “It gave me a guide, gave 

me something to parody. I felt comfortable trying something I never would have done on 

my own and I had someone to go to for answers.”
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 Teachers also noticed an increase in attention and focus, and motivation and 

enthusiasm as a result of the addition of theater games. Teachers agreed that the music, 

dance and acting skills were important additions and several said that the new skills 

enabled the kids to “have more confidence when a classroom project is offered”. Another 

teacher offered that “the students learn to create in a co-operative environment. Having 

one hundred kids working on a play and learning dance routines and entrances and exits 

is amazing to watch.”

 All the teachers agreed that the addition of Art Trek was a valuable addition to the 

curriculum. Like the performing arts specialist, the Art Trek Specialist “freed us [the 

teacher] to focus on curriculum while giving the child a new artistic language that could 

be used in other subjects” and saved them the “time consuming effort of the additional 

lesson planning.” 

Arts Growth across the Curriculum

 Although all teachers agree the arts use across the curriculum had increased since 

the addition of arts specialists, tracking the exact dates when each art project was added 

to the curriculum was not possible because historical data was not available affecting the 

impact of this study. However, the overall impression among the staff is that arts use 

across the curriculum is a fluid process as “arts aren’t viewed as separate activities… we 

use what works and what makes the lesson exciting.” 

 Arts classes have increased throughout the years from 2000 through 2008. In the 

year 2000 each class had one hour of music per week. This has been expanded to include 

theater and dance. Each year the elementary school students participate in a large musical 
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theater production in December and the middle school students participate in a musical 

theater production in the spring. Over the years the spring musical has grown from a one 

act musical to a full length musical production.  In 2008 Art Trek was added giving an 

additional hour of arts through the Visual Arts Specialist. At any time of the year art is 

displayed inside and outside of each of the classrooms. Throughout the year collections 

are displayed in the Parish Hall. Optional arts activities are offered in choir and band. In 

2005 a Church Choir was formed and students participated by audition. Band has always 

been offered to all students from grade four to eight and students participate through a 

program offered before school. 

 All teachers noted an increase in enthusiasm for the arts among the children and 

are relieved to have the education and lesson planning of the specific arts skills provided 

by an art specialist. All teachers agree that this has increased the students’ arts skills and 

some noticed improvement in overall student focus as a result of including artistic 

activities throughout the curriculum. Some of the teachers noted an increase in students 

who were diagnosed with or suspected of having some sort of attention deficit disorder 

and found students better able to focus when arts were incorporated into the work. 

Teachers described an increased challenge in keeping students focused and interested in 

learning, possibly due to “the video games they play” and increased use of technology. 

The eighth grade teacher described a positive used of video games in a math website the 

school was using that seemed to have some success in motivating students to develop 

math skills through a series of games. All teachers shared a desire to use new methods to 

strengthen the focus abilities of the children overall. The teachers seemed enthusiastic 
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about curriculum plans for the coming year which would incorporate new technology and 

classroom methods they felt would be effective in improving student motivation to learn.

 Teachers’ confidence has increased over the years and all report that they 

“naturally use arts in their lesson planning” finding that “as artistic confidence grows, 

enthusiasm for more arts experiences increases”. Teachers reported that watching each 

other successfully develop and execute new projects gave them confidence to try new 

projects themselves. Most teachers use the arts in some fashion on a daily basis. 

Technological

 It is reasonable to conclude that arts use across the curriculum has increased and 

is integrated throughout the curriculum at OLAY. Specifically visual arts enhance 

reading, science, social studies, and religion, and are used effectively for some math 

projects. The performing arts add experiential elements to social studies and literary 

activities. All classes use music to enhance religion, social studies and as a tool for 

relaxation for the students.

 School wide projects include seasonal art (visual arts sometimes combines with 

other subjects), fall festival song and dance performance (performing arts), monologues 

and dialogues (drama and literature), and religious festivals (religion, visual arts, music 

and drama). Third grades use drama, music, visual arts and dance to explore Pioneer 

Days and Native American History. Fourth grade uses drama, music, dance and visual 

arts to explore the California Gold Rush and the cultures around the world involved. Fifth 

grade uses drama, music, food, and crafts to explore the Boston Tea Party. Sixth grade 

explores Mardi Gras with a full day’s festivities including mask making, music, and food 
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and cultural activities. The seventh grade explores the English and Italian Renaissance 

through a full day’s activities including drama, music, visual arts and writing activities. 

The eighth grade rehearses and enacts a “mock trial” using theater techniques to explore 

the United States court systems. The entire school attends performances of the 

neighboring school’s drama productions. Throughout the year many classes will attend an 

outside performing arts event. Each class has one hour per week of Art Trek class and one 

hour per week of Performing Arts class (music, drama, and dance). There is a school 

choir by audition (grades five through eight are eligible) and an optional school band 

program offered to grades four through eight. 
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CHAPTER V: SUMMARIES AND CONCLUSIONS

Discussion and Analysis

 The study of OLAY teachers and arts programs illustrates a rich and complex art 

curriculum. The teachers and administrator see the arts as very important in the 

educational setting. It is clear that arts use across the curriculum increases the student’s 

enthusiasm and motivation to learn. The teachers and students benefit from the arts skills 

taught by Arts Specialists and the skills can be transferred over to other curriculum. 

 While the teachers share a common passion for teaching and respect for the arts, 

the frequency and style of arts used across the curriculum varies widely. Most of the 

teachers have had some formal artistic training, but none describes themselves as an 

artist. All of the teachers recognize the “artistic process” in their teaching and believe that 

it enhances the aesthetic aspects of their academic curriculum and improves student 

motivation to learn and teacher enthusiasm. Each of the teachers has a love of the arts and 

is highly committed to using “whatever works” to “find a teachable moment.”
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 None of the teachers are mandated to use art across the curriculum; however, 

most teachers employ some form of arts throughout the day, either experientially or non-

experientially. The artistic discipline (visual, music, drama or dance) used in the 

classroom does not always have a correlation with the teachers’ previous arts training. 

Although some of these teachers have taken several arts classes throughout their 

elementary, secondary and higher education process, arts classes are not the major 

predictor in arts use in the classroom. Familial history and aesthetic enjoyment of the arts 

experiences have the greatest affect on the teachers’ willingness to use arts in their 

classrooms. 

 Most of the teachers reported learning from the arts specialists at the school, but 

also learning from each other by observing projects and performances done by other 

teachers. All said that they take a great deal of pleasure sharing ideas with each other. As 

Arts Specialists opened doors of artistic understanding, the teachers own creative ideas 

and abilities were activated, inspiring them to create and produce new projects in 

conjunction with their curriculum.

 Some teachers are more comfortable taking risks then others. The third, fourth 

and seventh grade teachers showed the highest level of comfort trying new arts projects. 

Many of their peers found them to be “inspirational” saying they were more willing to try 

new arts projects as a result of watching “regular” teachers successfully complete and 

execute a project. Teachers’ backgrounds are a possible explanation as each of the high 

arts users had strong arts backgrounds.
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 OLAY teachers cite freedom in setting their own curriculum as a major benefit of 

teaching at a private school saying that “although curriculum demands are quite high” 

they are “not willing to sacrifice artistic experiences for curriculum”. As a result they 

weave artistic exploration into curriculum planning. The teachers are aware that new 

technological advancements impact continuing education demands and are looking for 

ways to stay up to date through in service or seminar training and advanced education. 

The eighth grade teacher spoke of the benefits of “having a good artistic understanding” 

as the new “technology continues to evolve” explaining that “graphic arts demands will 

only grow in the future.”

 Since 2000, eight years of performing arts classes and four years of visual arts 

classes have helped teachers and students to develop a common artistic vocabulary and 

good artistic skills. Students have a confidence in and enthusiasm for the arts. Teachers 

have gained confidence using arts in their curriculum, enabling them to enhance existing 

projects and/or undertake new ones. All teachers feel that arts specialists are important to 

the development of arts integration across the curriculum for both students and teachers.

 Most of the teachers expressed a desire for teachers’ in-service professional 

training in the arts or access to funding for outside arts classes in order to enhance their 

artistic skills and have access to new ideas. None of the teachers has attended an in 

service or continuing education arts class since leaving college. The third, fourth, fifth, 

sixth, and seventh grade teachers say they appreciate observing the performing arts 

specialist as new projects are produced because “we always learn new techniques” and 

“ways of staging, use of lights, and costuming ideas” that “we can bring into the 
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classroom to use ourselves.” Having arts specialists available provides teachers with the 

opportunity to observe and learn new skills that can be used in other curricular areas 

without having to “go offsite.”

 Integrating arts across the curriculum enhances the education process. Arts 

Specialists are key to establishing a good foundational understanding of the artistic 

process, offering experiential opportunities to practice new skills that can be used in other 

areas. Although teachers’ backgrounds and artistic confidence are important indicators of 

their willingness to use arts across the curriculum, it appears that support and training can 

influence these aspects. OLAY teachers are highly motivated to use arts across the 

curriculum, are encouraged to use creative lesson plans and have great support and 

encouragement from their administration. This enthusiasm transfers over into the children 

who have a passion for artistic exploration and are at ease speaking and performing in 

front of their peers and audiences.

 This is an exceptionally creative and dedicated group of teachers, so it is difficult 

to determine the extent to which arts specialists have affected arts use across the 

curriculum. However it is fair to say that arts specialists provide learning opportunities 

for students and alleviate some of the curriculum demands the teachers are experiencing 

with more rigorous academic standards and technological demands. Both teachers and 

students share an enhanced confidence having a common artistic language, enhanced 

artistic skills, and the opportunity for arts experiences. 
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 Artistic skills do not appear to be as important as the enthusiasm and aesthetic 

enjoyment of the artistic process. Teachers use methods that are effective and enjoyable. 

Increasing teacher knowledge and experience in the arts will increase their confidence 

and willingness to use arts in their curriculum. However, as more arts are used, even “low 

confidence” teachers become more comfortable with the idea of using arts and are willing 

to try new methods of incorporating them into their teaching.

Recommendations

 Professional development can help teachers connect to their own artistic process 

and enhance their skills which in turn will build their confidence. This is a challenge as 

demands for continuing education to keep up with technological advancements increase 

each year as well. Teachers can feel overwhelmed with increased testing standards, 

increased continuing education demands and increased communication demands as a 

result of the new technologies available to teachers, students and administrators. 

This study highlights the effectiveness of integrating arts across the curriculum. 

The more confidence and esthetic enjoyment the teacher experiences in the arts process 

the more likely they will use them in their teaching practice. Teachers need administrative 

and peer support to expand their own artistic skills. Workshops that encourage peer 

review and establish the teacher in the role of learner can renew their enthusiasm and 

connect them to skills and processes they can pass on to their students. Teachers need to 

have opportunities to observe other successful projects and lessons. Arts Specialists are 

important in the education process and it is important that the specialists act as strong 
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models as well as work to empower the teachers own artistic process as watching 

“regular” teachers execute creative projects inspires teachers to try new projects 

themselves.

Conclusion

 OLAY teachers are committed to the academic, social and spiritual growth 

of the children and see the “artistic process” as good way to reach the students and 

motivate them to stay engaged. By their own testimony they view the arts as very 

important in the education system and place a high value on arts specialists believing that 

the arts enhance curriculum by offering a connective process that helps to bring the 

various disciplines together into creative and innovative skills needed for the jobs of 

tomorrow. The teachers at OLAY acknowledge the challenges of balancing the holistic 

educational needs of the child with the rigorous testing standards of today and answer 

these problems with a strong pedagogical philosophy grounded in academics, arts and 

technology. Additionally they are aware of the increased demands on their own time as 

they work to maintain technological proficiency in an ever changing environment. 

 It is difficult to generalize from this study the overall teacher response given that 

curriculum demands are more rigid in public school settings due to NCLB testing 

demands and public school teachers’ artistic commitment could differ from those found at 

this school. It is also unclear how much of an economic bias is present in this study, as 

OLAY is a private, tuition based school. However this study suggests that certain factors 
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influence and encourage teachers to use arts across the curriculum including personal 

artistic confidence, arts specialist modeling and administrative support.

 Additional studies of arts specialists and how they can be effectively used to 

encourage arts use across the curriculum are needed as well as comprehensive studies 

exploring how technological advances are changing the education system.  With 

increasingly sophisticated technological advances and rapidly changing business 

developments, students face a world where the ability to learn and adapt will determine 

financial security. Although a strong academic foundation is necessary, it is no longer 

sufficient to maintain the United State’s standing in the world as an economic leader. 

Creativity and innovation are valuable assets that will be major predictors of our success 

in the new global economy. Postman and McLuhan warn of technological advancements 

that aren’t balanced by the wisdom and foresight of creative forward thinking people to 

fully take advantage of the benefits of technology while anticipating the downsides and 

heading them off.  

 The dominate form of media is moving from the literary (written) to the visual 

through television, video games, and the Internet in much the same pattern that we moved 

from the oral to the literate as a dominate form of media. The VCR processing style of 

the “literary” media form is rapidly being replaced by a DVD processing style of the new 

“digital” media form, reflecting multi-level interconnected processing skills. This 

suggests a new type of literacy, a digital literacy or “electracy”. The artistic process offers 

a communication link to bridge the gap between these visual and literary worlds. 
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This will require new methods of teaching that include more visual and 

entertaining methods to get the information across effectively. The need for enhanced arts 

education is clear as the arts are a powerful tool that can encourage adaptability, enhance 

creativity and strengthen critical thinking skills. Students must be able to take in a vast 

amount of information and process it in an innovative and productive way. Creative arts 

encourage adaptability, confidence and teach improvisational skills that will be vital to 

compete in the new global economy. With the addition of arts in the classroom students 

are able to use multiple intelligences to fully grasp material and have a creative outlet to 

express their own passions and ideas.

 Arts integration into the classroom originates with teachers who model and teach 

using Multiple Intelligences, Emotional Intelligences, and aesthetic understanding of the 

artistic process. Teaching professionals must have access to the highest quality arts 

instruction in order to pass on the academic and artistic education students will need to 

succeed in the jobs of tomorrow. No longer will academic, analytical skills be enough to 

ensure success. Creative innovative thinking is necessary to keep the United States 

competitive. Teachers are the conduit to this training, and so deserve the highest quality 

arts education as well in their academic and curriculum training. Arts specialists can be a 

powerful support as arts education is enhanced in our schools and each art discipline 

should be represented to ensure a full arts education.

 We are in the midst of a period of exciting new technological advancements that 

are bringing rapid change to every aspect of our lives. Tomorrow’s workers will require a 

rich blend of highly developed analytical skills and creative ingenuity and today’s 
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teachers must model those skills. As our education system responds to these needs, it is 

imperative that arts education is given an equal place to the other academic disciplines. 

We are in the midst of a digital revolution, and the artistic process provides tools of 

contemplation, observation, and human interaction that are necessary to counteract the 

negative influences of the technological advances.  

 

Appendix A - Interview Questions

The general questions guiding the interview are:
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1.  What is the artistic background of the teachers who use arts regularly? 
• Where were you born?
• Where did you grow up?

MOM:
• What was mom’s education?
• What did she do for a living?
• Tell me about mom’s artistic pursuits. (Don’t limit it to typical “art” categories.) 

How did mom express herself artistically?

DAD:
• What was dad’s education?
• What did he do for a living?
• Tell me about dad’s artistic pursuits. (Don’t limit it to typical “art” categories.) 

How did dad express himself artistically?

KIDS IN FAMILY:
• How many kids were in your family?
• What did they do?
• Were any of them artistic?

GROWING UP:
• Tell me about your memories of childhood in general.
• Did you do anything “artistic” outside of school? (Fantasy play, art, music, etc.)
• What were your “artistic” experiences in school?
• K-5: Did you have classes? Was art used in the curriculum?
• Grades 6-8: Did you have classes? Was art used in the curriculum?
• Grades 9-12: Did you have classes? Was art used in the curriculum?
• College: Did you have classes? Was art used in the curriculum?
• Grad School: Did you have classes? Was art used in the curriculum?

2.  What are the teachers’ attitudes about art? Do they value arts aesthetically? Do they 
see arts as important in the educational setting?

a. Do you enjoy the arts? If so how?
b. Do you think arts are important in the education process?
c. If you were told that arts use in the curriculum would be mandated at this 

school what would your response be?
d. What is you understanding of the “artistic process is”?

 3.  How do teachers reconcile time spent in arts activities with pressure for test 
preparation and curriculum?

• Do you use any form of arts in your teaching?
• Describe it.
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• Does this enhance your teaching?
• How does this affect your ability to successfully achieve your curriculum goals?

4.   How do teachers reconcile the time required to master the new technologies with the 
time it takes to master arts skills and the continuing education it demands?

• How does this affect your ability to successfully achieve your continuing 
educational goals?

5.  What is the influence of arts specialists on teachers’ use of arts across the 
curriculum?

• Do you think Arts Specialists are important in the process of incorporating arts 
use across the curriculum?

• How?

6. Have arts staff development classes or programs helped teachers?
• Have you attended any “arts” classes since you have been teaching?
• Have you been offered teacher in-service arts classes?

7. Are arts specialists important to the development of arts across the curriculum? In 
what ways?

• Assuming arts across the curriculum was a new mandate at this school; do you 
think Arts Specialists would be important in the process of incorporating arts use 
across the curriculum?

• How?

8.  What suggestions do classroom teachers or arts specialists have to effectively 
facilitate arts across the curriculum?

How can arts best be incorporated across the curriculum?

9. Closing and general thoughts:
• Did you enjoy the interview process?
• As a result of this interview, are you more likely or less likely to use more of your 

own artistic process across the curriculum?
• Do you have anything else you would like to add?
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Appendix B - OLAY teacher/administrator profiles

• The Preschool teacher and has been teaching for ten years. She describes her 

artistic confidence in the classroom as “high”. The most successful art projects at 

the preschool level are what we call "open ended”; providing the tools to create 

what suits them. It is the process, not the product that we stress in our early 

childhood education classes. The arts help children relax, calm down, 

communicate with their peers, and build self confidence, pride, thoughtfulness 

and generosity (“I'm making this for my mommy"). 

•  The Kindergarten teacher, raised primarily in Fillmore, California. She earned a 

BA in History and a CA Credential in Multiple Subjects. She had been involved in 

elementary school art activities, participated in plays in elementary and junior 

high, studied piano for five years (ages eight through thirteen), and participated in 

cheer/dance and home economics (sewing) in high school. She has a high level of 

confidence in her artistic abilities, using music, drama, visual arts and dance both 

experientially and non-experientially. The kindergarten year culminates in a thirty 

minute story book play including theater, song and dance activities.  The 

Kindergarten teacher uses some form of arts on a daily basis saying “kindergarten 

is all about the arts”. She has been teaching for eight years.

• The first grade teacher was raised in Porterville, California. She earned a BA in 

Psychology (Minor in Deaf Education) and a MA in Education (Reading 

Specialist) and a Multiple Subjects Credential. She studied flute for three years in 

junior high and guitar during high school. She had art in elementary school, 
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finding “everything structured and too precise”, although she enjoyed “coloring 

and play acting” outside of class but took no arts classes in high school. This 

teacher uses the arts non-experientially by listening to music, watching films, and 

going to museums or plays and visual arts experientially with drawing activities. 

Although both of her parents were musical (mother had a BA in Education in and 

dad a MA in Music) and she studied music as a child, she says, “I don’t know if I 

can do it [use arts more experientially]; I don’t know if I have the resources; I’d 

be scared”. She describes her artistic confidence in the classroom as “low”, but 

her enjoyment of the arts as “very high”. The first grade teacher has been teaching 

for over twenty years.

• The second grade teacher. She was born in Germany and lived in various places 

including San Francisco, Lompoc, Japan and San Antonio until settling in Arroyo 

Grande from eighth grade through high school. She has particularly strong 

memories of her school years in Japan (third and fourth grades) learning Kabuki 

dance, pen and ink drawing and piano. In Texas (grades five, six, and seven) she 

attended a school sponsored ballet or symphony every month. In high school she 

was active in the glee club and pep squad. Her most powerful artistic memories 

are of a home filled with music, singing, sewing and crafts. In college she took 

classes in music and creative dramatics and storytelling. This teacher uses visual 

arts and music experientially and music, film and drama non-experientially. 

However her classroom is a living science lab, with a class bunny, live silk worm 

project, baby chicks, and other live animal projects. Much of the artistic 

Teachers’ Arts Education: 
Integrating Arts in the Classroom



lxii

discussions center on these projects because she says “it’s all about finding a 

teachable moment”. This teacher describes her artistic confidence in the 

classroom as “fine, it’s a lot of fun”. She has been teaching for over thirty years.

• The third grade teacher has a BA in Education, one year of graduate studies in 

special education, and is known throughout OLAY as “the heaviest arts user in the 

school”. She comes from a large cattle ranching family in Nogales Sonora, 

Arizona and remembers her household as “magical; grandma and mom were 

always making something”. Her primary artistic influence was her mother, a 

highly educated elementary school teacher and administrator, and she describes 

her as “one of the heavy art users; she’d do life sized drawings of people, seasonal 

art, painting, lots of crafts; she’d have huge murals along the back wall; she was a 

great storyteller”. This teacher recalls experiencing a wide range of the arts in 

elementary school, chorus in junior high, and drama, home economics (sewing) 

and cheer/dance in high school and studied all types of dance privately in first 

through eighth grades. She describes the arts as “magical” and “a priority” and 

says of the “artistic process” that “it’s a natural thing and I want to do it; it’s a 

flow.” She uses drama, music, dancing and visual arts experientially and non-

experientially in all subjects. She has been teaching for sixteen years and is highly  

confident in her classroom arts abilities. 

• The fourth grade teacher has earned a BA in Political Science with an Art History 

minor and a MA in Reading Curriculum Development with a Multiple Subjects 

Credential. Her father was the first two starred African American Admiral in the 
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Navy, and a military doctor. As a result she moved often. By the time she began 

high school she had lived in Texas, Tennessee, Illinois, New York, Georgia and 

California. Both of her parents were highly educated (father Doctor, mother PhD 

in math) as were her three siblings (doctor, lawyer, and MFCC).  In elementary 

school she “had art class but didn’t feel great about art” as it was “too precise and 

too confining”. She studied clarinet for one year in junior high and studied piano 

for several years from her grandmother who “was quite demanding”. In high 

school she sang Gospel in the church choir and went to “flag girl” competitions. 

This teacher’s students see her as highly artistic and love her enthusiasm and 

energy. She describes her arts philosophy saying “I didn’t enjoy the arts as a child, 

so I really want these kids to enjoy them.” She uses the arts through her 

curriculum in order to “boost who you already are” saying “art gives a voice 

where there is not voice”. She is “very confident” in her artistic abilities in the 

classroom and has been teaching twelve years.

• The fifth grade teacher has a BA in English with a History minor and a Multiple 

Subjects Credential. She remembers two critical comments from elementary 

school teachers that framed her early art experiences saying, “I liked art but hated 

art; I have no artistic talent – so I always looked around to copy someone else’s 

stuff.” She loved the autoharp, old traditional songs, fables and fairytales and 

revolutionary and civil war songs. In high school she found her niche in craft 

projects like wood burning, model building, and calligraphy and “anything crafty” 

and participated in choir and theater arts. In college she studied musicology, 
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briefly played the violin, participated in musical theater, took “art for teachers” 

and fell in love with art again. She has a great respect and love for the arts saying 

“It’s in your music arts drama that you get to know the kids” but describes her 

own artistic confidence as “low”. This teacher is excited to bring new teaching 

methods to the classroom after taking an intensive seminar during the summer.

• The sixth grade homeroom and religion teacher is also the middle school language 

arts teacher. She has a BA in Psychology and Elementary Education and a MA in 

Education/Reading Specialist with a Multiple Subjects Credential. Her father is a 

career military officer, and her mother a homemaker. She was involved in class 

plays, seasonal plays, music, and choir in elementary school saying that her music 

teacher “loved music because we loved music” and that her classroom teacher 

“loved art… lived and breathed art –she was so excited about arts”. She recalls 

poor art teachers in junior high and a great drama program in high school; she was 

on stage crew. She describes her artistic confidence as “ok” and has been teaching 

for twelve years.

• There are two women team teaching seventh grade homeroom, religion and 

middle school Social Studies. They will be referred to as seven-a and seven-b. 

Seven-a earned a BA from UCLA in Speech and a Multiple Subjects Credential. 

She comes from a large family of eight children and grew up in LA. She says her 

strongest artistic memories are from home which she describes as “filled with 

comedy routines, singing, fun… someone was always on show in my family.” She 

describes her mom as “a wonderful oil painter, a creative cook and a beautiful 
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lady who looked like Liz Taylor and had a flair for dressing”. Her dad worked for 

a film company and was “always taking us around to the studios… he was an 

Irish man who looked like John Wayne and had personality plus.” This teacher 

took ballet with Cid Charisse from age five through seventeen and danced in 

many shows. She recalls some elementary arts education, painting in junior high 

and art and home economics classes in high school. She has an energetic 

personality, is a high arts user, and has a strong confidence in the arts “integrating 

them naturally” throughout her curriculum saying “the more you integrate arts, 

the more confidence you will have”. She has been teaching for thirty years.

• Seven-b is the seventh grade homeroom and religion teacher and middle school 

Social Studies teacher. She has a BA in Agriculture Business Management, and a 

Masters in Education and a Multiple Subjects Credential. She experienced the 

usual elementary school arts projects of finger painting, crafts and singing. She 

loves animals and was active in 4H, showing cows. High school arts programs 

were “not very good” but she remembers doing senior skits. She enjoys “tole” 

painting, jewelry making, and china painting and would love to develop an art 

center. She describes her artistic confidence in the classroom as “ok” but says, “I 

love the vulnerability of art”. 

• The eighth grade homeroom teacher and the middle school math and science 

teacher earned a BA in Elementary Ed, a MA in Instructional Technology and a 

Multiple Subjects Credential. She was born and raised in Fall River 

Massachusetts and lived there for 45 years. Her strongest arts memory as a child 
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is her grandmother’s piano playing. “Grandma lived in the same house; I saw her 

everyday. She taught us how to knit, sew, crochet and laugh like mad. My family 

would sit around and listen to Grandma sing while my uncle played guitar”. This 

teacher “loved singing, but wasn’t good” and remembers drawing, painting, and 

clay work in elementary school. She had drawing, painting and music in high 

school remembering that “physical education and music were put together. We 

went out for PE and had a ball and bounced it to the music”. Her heavy classroom 

responsibilities in science and math instruction for the middle school do not leave 

much time for arts activities, but she says “one of my favorite arts projects is 

having the kids draw a tree in order to recapturing their inner five year old 

selves… they’d ask all these questions: How big? Leaves? And so on … I’d say, 

you’re five years old – you don’t need to ask, just do. Something happens to that 

freedom of a five year old. I need to tap into it”. She considers her artistic 

confidence to be mid-level, but wishes she had more time to explore it in the 

classroom. She has been teaching for sixteen years.

• The Principal at OLAY has over thirty-five years of teaching and administrative 

experience. She holds both a BA in History (Credential), and a MA in Educational 

Administration (Credential). She did not attend kindergarten, but recalls lots of 

creative play with “my stories and my ideas” and living in creative world acting 

out stories from “Little Women” and other favorites. In elementary school she 

attended an experimental program with “lots of art, music crafts, cross curricular, 

Indians – having Navajo food, artifact, etc… I loved going to school”. In fifth 
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grade she transferred to a parochial school where “there was lots of music… each 

classroom had a piano, all teachers played…  and we had a school choir in 

seventh and eighth grades… and lots of art projects centered on religion”. In high 

school she played guitar, but no arts classes in school due to her heavy honors 

course track; there were also no arts classes in college. During her first year of 

student teaching she participated in drama activities. The principal is a strong 

supporter of arts in the education system saying “arts surround and permeate 

everything we do. Children remember and take to heart lessons that cross the 

curriculum”.

Teachers’ Arts Education: 
Integrating Arts in the Classroom



lxviii

Appendix C - Arts use by grade

• Kindergarten (K) uses arts in every part of the curriculum on a daily basis. The 

teacher explains, “Kindergarten is all about the arts”. She uses experiential song, 

dance, visual arts and drama play throughout the year. The students perform 

(song) in Fall Festival and the Christmas production. She has developed a 

Kindergarten musical theater production of “Storybook Land” which has evolved 

into a thirty minute production performed at the end of the year. 

• The first grade teacher uses the visual arts to enhance her literature and creative 

writing program. She uses non-experiential music and drama and finds that they 

have “enhanced classroom discussion opportunities” as a result of the new skills 

they learn in Art Trek and drama and music. The students perform (song) in Fall 

Festival and the Christmas production.

• The second grade teacher uses experiential visual arts to enhance science, 

literature, creative arts and religion. A new performing arts piece will be added to 

the silk worm science project this year. She uses visual arts and music 
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experientially throughout the week. She uses drama and music non-experientially 

on a daily basis. The students perform a song in Fall Festival and the Christmas 

production.  

• The third grade programs continue to evolve as the teacher adds new artistic 

endeavors streamlines old projects and incorporates the students’ ideas and 

creativity into her existing. She explains, “I am finding that I am actually reducing 

the amount of arts projects as they [students] want to take more time in the 

reflection process.” Some examples of third grade art projects in literary arts 

include, The Pig Project incorporating visual arts and storytelling; The Book 

Reports Projects consisting of a series of book reports incorporating visual arts, 

theater arts and active imagination the book report float, the book report living 

character, the book report bottle doll and the book report memory box. Several 

poetry projects incorporate creative poetry with visual arts. Two of third grade’s 

most complex projects include the Native American Project and the Pioneer Days 

Project. Each project incorporates social studies, visual arts, dance, music and 

drama culminating in a day long experiential project. The students perform a song 

in the Fall Festival and the Christmas production.

• The fourth grade teacher uses experiential visual arts, music and drama to 

enhance her social studies, literature, math and science classes. The living math 

problems she devised use performing arts to kinesthetically learn math. Her most 

recent addition of “People of the World” incorporates drama, music, dance and 

visual arts in a study of the cultures and traditions of people of California. The 
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fourth grade California Mission project incorporates social studies, writing, and 

some form of creative art (missions can be built as a visual arts project, film 

project of creative writing project with a visual element). Another favorite is the 

“Gold Rush Project” that incorporates theater games, storytelling, music and 

visual arts to explore early American History. The students perform (song) in Fall 

Festival and the Christmas production (play lead roles in the afternoon 

performance and choral roles in evening performance).

• The fifth grade teacher incorporates experiential visual arts and non-experiential 

drama and music into social studies, science and literature assignments on a 

regular basis. Her most complex project is “The Boston Tea Party” consisting of 

social studies, visual arts, drama, and music and culminating in a day of historical 

crafts, cooking, characterization and storytelling. The students perform (song) in 

Fall Festival and the Christmas production (play lead roles in the evening 

performance and choral roles in afternoon performance).

• The sixth grade arts projects include Mardi gras day which incorporates a study of 

mask making, music and drama into French and American History. Sixth grade 

includes many poetry projects, which incorporate visual arts, drama and writing 

as well as book reports projects which incorporate drama and visual arts.  The 

students perform at the Fall Festival and participate in a full length musical in the 

spring.

• The seventh grade teachers use experiential drama, music and visual arts 

throughout the week and non-experiential music and visual arts daily. They team 
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teach a Time Magazine project with the language arts teacher which encompasses 

writing, history, intrapersonal skills, interpersonal skills, creativity, imagination, 

and visual arts skills. Other seventh grade projects include the African Mask 

project (social studies, visual arts, drama); the Renaissance Project (music, drama, 

literature, cooking) culminating in a day long experiential celebration; the May 

Day celebration (music, dance, religion, visual arts); and numerous daily 

interactive storytelling, drama and visual arts experiential activities. The students 

perform at Fall Festival in the fall and participate in a full length musical in the 

spring.

• The eighth grade teacher incorporates visual arts into science and religion 

projects, uses visual arts projects on a regular basis to “relax” her students and 

uses music non-experientially on a daily basis. The major project of eighth grade 

is the graduation celebration which incorporates poetry writing, music, dramatic 

readings and visual arts in a day long celebration for the school and parents. The 

students perform at Fall Festival in the fall and participate in a full length musical 

in the spring.
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